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Abstract
Scoring rubrics are useful to serve performance assessment for learning and assess-
ment because they can be created for a variety of subjects and situations. Rubrics lo-
ok like more suitable and effective tools for summative and formative evaluation be-
cause they include qualitative description of the performance criteria. In recent ye-
ars, rubrics have been accepted as most popular performance-based assessment to-
ols. It has been recomended that rubrics can be used in the new educational prog-
ram in Turkey which was revised and re-organized in the scoop of constructualism.

It has also been stated at annual meeting of Ministry of Education that rubrics sho-
uld be preferred for all lectures when implementing an effective performance-based

assessment. But it is not an easy procedure to develop an effective rubric. Many of

educational scientists have studied rubrics and thier properties. This article exami-
nes the guidlines and principles from the educational literature that are related to

scoring rubrics. The purpose of this article can be summarized as follows: (1) Des-
cribe what is a scoring rubric and the different types of scoring rubrics. (2) To put

forward the principles of consistent and successful scoring rubrics. (3) To discuss it’s

instructional design from the point of view of educational literature. (4) To contri-
bute to rubric developers and educational literature aimed at improving the design

of classroom assessment rubrics. At the same time, applications, considerations, and

suggestion are given with clear examples and templates. 
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Scoring rubrics are useful to serve performance assessment for lear-
ning and assessment because they can be created for a variety of

subjects and situations that can show effort, knowledge, skill, and

work habits on performans tasks. They contain qualitative the des-
cription of performance criteria that works well with in the process

of formative and summative evaluation. In recent years, many edu-
cational researchers have identified scoring rubrics by designing,

defining, examplying, and discussing thier properties and instruc-
tional design (e.g., Airasian, 1991, 2000, 2001; Mc Daniel,1994;

Popham, 1997; Goodrich, Moore, & Gronlund, 1998; Brookhart,

1999; Goodrich, 2000; Moskal, 2000, 2003; Mertler, 2001; Nitko,

2001; Simon & Giroux, 2001; Tierney & Simon, 2004; Fisher,

2005). This article examines the guidlines and principles in educa-
tional literature that are related to scoring rubrics. The purpose of

this article can be summarized as follows:

Describe what a scoring rubric is and different types of scoring rub-
rics.

To put forward the principles of consistent and successful scoring

rubrics.

To discuss the instructional design of the rubrics from the point of

view of educational literature.

To contribute to rubric developers and educational literature aimed

at improving the design of classroom assessment rubrics.

As a most popular tool of performance assessment, scoring rubrics

have been defined by many researchers from the 1990’s to 2005. A

scoring rubric is  defined as a results of researchers, especially

Gronland. A scoring rubric is a scoring guideline that describes the

characteristics of different levels of performance using scoring or

judging a performance through the performance of a task. A scoring

rubric has typically three parts; (1) performance criteria, (2) perfor-
mance level, and (3) performance definition accros scale level. A

scoring rubric is usually qualitative and descriptive. It requires

using criteria that best describe actual student products. Scoring

rubric scales are usually organized as a table that consists of vertical

and horizontal axis. Vertical axis contains performance criteria that

describe the characteristics of product or performance. Horizontal

axis contains headings indicating the increasing levels of perorman-
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ce towards competency mastery. The performance definition accros

scale level takes place where the vertical axis and horizontal axis cut

each other. 

There are two type of scoring rubrics: (1) Holistic rubrics require

the evaluator to score the overall process or product as a whole wit-
hout judging the component parts seperately and (2) analytic rub-
ric in which the evaluator scores seperate indivudual parts of the

product or performance first from point of view of performance cri-
teria and then sum the individual scores to obtain a total score. Ne-
ither rubric is beter than the other. Both have a place in authentic

assessment depending on the following. Holistic rubric is probably

more appropriate when performance task requires to reflect stu-
dents’ creativity and where there is no definite and clear correct

answer. When errors in some part of the process can be tolorated

provided the overall quality is high, holistic rubrics are also utilized.

Performance tasks may require specific acceptable responses and

creativity is not an essential feature of the students’ responses.

Analytic rubric may probably be a more appropriate technic for sco-
ring the performance or product.

Using holistic rubrics can result in a somewhat quicker scoring pro-
cess than analytic rubrics because analytic rubric requires that indi-
vidual work should be examined seperately for each of the perfor-
mance criteria. Steps in the designing scoring rubrics compiled

from various sources  are presented below (Airasian 1991, 2000,

2001; Moskal, 2000; Nitko, 2001; Mertler, 2001):

Inspecting the nature of the performance and learning objectives

and deciding which type of a rubric will be used.

Identifying the performance criteria and observable characteristics

of the performance criteria in an understandable and clear language.

Identfying the performance level and characteristics accros perfor-
mance level. These requires matching the performance level and

observable characteristics of the performance

For holistic rubrics, describing the highest and lowest levels of per-
formance, combining the descriptors for all attributes. Then writing

descriptions for all intermediate levels of performance.

For analytic rubrics, describing the highest and lowest levels of per-
formance, using the descriptors for each attributes seperately. Then
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writing description for all intermediate levels of performance for

each attribute seperately.

Revising the rubric and taking others’ ideas for rubrics.

Collecting the samples of student work.

It has long been believed that in assigning a score, the rubric loses

its descriptive feature and power to provide detailed and meaning-
ful information about the quality of the performance as reflective of

a spesific level of skill mastery. For this reason, Simon and Giroux

(2001) offered that its scale equates “Exceptional” with letter A+,

“Excellent” with A/A-, “Very good” with B/B+, and “Good” with

C+. Throughout each course, assesssment results should be com-
municated with students primarily using descriptive statements ba-
sed on the rubrics, but a final letter grade should be assigned at the

and of the course for offical transcript purposes. 
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EK 1 HOL‹ST‹K RUBR‹K ÖRNE⁄‹*

DURUM: 6. S›n›f ö¤retmeni olan Ahmet Bey ö¤rencilerine grafik okuma ve yo-
rumlama becerilerini kazand›rmay› amaçlayan bir ders plan› haz›rl›yor. Bu der-
sin sonunda ö¤rencilerinin afla¤›daki hedefler do¤rultusundaki yetkinlik dü-
zeylerini belirlemek istiyor.

Bu dersin sonunda ö¤renciler;

Bar grafiklerine dayal› verileri analiz edebilecek,

Bar grafiklerine dayal› yorumlar yapabilecek,

Bar grafi¤ine dayal› kestirimlerde bulunabileceklerdir.

Ahmet Bey’in amac› ürüne dönük bir de¤erlendirme yapmak oldu¤u için holis-
tik rubrik gelifltirmeye karar veriyor. Ahmet Bey bu hedefler do¤rultusunda,

hedeflenen davran›fllar›n kazan›ld›¤›n› gösteren gözlenebilir özellikleri;

•  Matematiksel hesaplamalar

•  Kestirim yapma

•  Sonuç ç›karma

•  Aç›klamalar›n ifade edilmesi olarak belirlemifltir ve daha 

sonra belirledi¤i bu gözlenebilir özelliklere iliflkin çeflitli 

performans düzeylerine ait (bütüncül) tan›mlar yapm›fl ve 

bunu bir tabloda afla¤›daki gibi ifade etmifltir.

Ders: Matematik

Konu: Grafikler

Performans Görevi: Grafi¤e dayal› verileri analiz edebilme becerisi.

‹sim:……………………………….. 

Tarih:……………………………….

* Çal›flmada kullan›lan örnekler için Mertler, C. A. (2001)’den yararlan›lm›flt›r.
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PERFORMANS 
DÜZEY‹ 

PERFORMANS TANIMLARI

4
(Mükemmel)

Grafi¤e dayal› tam ve do¤ru kestirimler yapar. Uygun mate-
matiksel ifllemleri hatas›z olarak kullan›r. Grafiklerden man-
t›kl› ve anlaml› sonuçlar ç›kar›r. Düflüncelerin ifade edilmesi
ve aç›klamalar oldukça yeterlidir. 

3
(Baflar›l›) 

Grafi¤e dayal› do¤ru kestirimler yapar. Uygun matematiksel
ifllemleri birkaç hatayla kullan›r. Grafiklerden anlaml› sonuç-
lar ç›kar›r. Düflüncelerini ve aç›klamalar›n› iyi ifade eder.

2
(Geliflmekte)
(Zay›f)

Ço¤unlukla do¤ru ve tam olmamas›na ra¤men grafi¤e dayal›
kestirimler yapar. Uygun olmayan matematiksel ifllemler kul-
lan›r fakat ifllemler hatas›zd›r. Grafiklerden sonuç ç›kar›r fakat
çok anlaml› ve mant›kl› de¤ildir. Düflünce ve aç›klamalar›n›
iyi ifade edemez.

1
(Bafllang›ç D.) 

(Çok Zay›f)

Grafi¤e dayal› kestirimler tamamen yanl›flt›r. Uygun olmayan
matematiksel ifllemleri hatal› olarak kullan›r. Grafi¤e iliflkin
sonuçlar ç›karamam›fl, Grafi¤e dayal› aç›klama yok veya çok
yetersizdir. 

0 Cevap ya da çözüm yok/Performans görevi yap›lmam›fl.



EK 2 ANAL‹T‹K RUBR‹K ÖRNE⁄‹

DURUM: 10. S›n›f ö¤retmeni olan Sami bey seçim ve seçim süreçleriyle ilgili bir

üniteye bafllayacakt›r. Ö¤rencilerine seçimlerle ilgili bir proje haz›rlatmay› dü-
flünmektedir. Fakat Sami Bey geçmifl y›llardaki tecrübelerinden ö¤rencilerin

zaman zaman veri toplama, örneklem seçme, verilerin analizi gibi konularda s›-
k›nt› yaflad›klar›n› tespit etmifltir. Bu sebeple ö¤rencilerinin bu kavramlara ilifl-
kin performanslar›na dönük de¤erlendirme yapmaya karar verir. Ö¤retmenin

görmek istedi¤i; uygun örneklem seçme ve bu örneklem üzerinde uygun ana-
lizler yaparak evrene iliflkin do¤ru kestirimler yapabilme becerisidir. Bu sebep-
le ö¤rencilerinin afla¤›daki hedefler do¤rultusundaki performanslar›n› de¤er-
lendirecektir.

Ö¤renciler;

•  Uygun yöntemleri kullanarak veri toplayacaklar,

•  Do¤ru ve tam olarak verileri analiz edecekler ve özetleye

cekler,

•  Bulduklar› sonuçlar› etkili ve anlafl›l›r bir dille ifade ede

cekler.

De¤erlendirme amac›, sürece dönük eksiklikleri ortaya ç›karmak oldu¤u için

ö¤retmen afla¤›daki kriterlere dayal› bir analitik rubrik gelifltirmeye karar veri-
yor.

•  Veri toplama

•  Örnekleme tekni¤i

•  ‹statistiksel analiz

•  Sonuçlar›n yorumlanmas›
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Ders: Olas›l›k ve ‹statistik

Konu: Veri Analizi

Performans Görevi: Örneklemden hareketle evrene iliflkin kestirimde bulunabil-

me becerisi.

‹sim:……………………………….. Tarih:……………………………….

152

KR‹TERLER
PERFORMANS DÜZEYLER‹

BAfiLANGIÇ GEL‹fiMEKTE BAfiARILI MÜKEMMEL

Örnekleme 

Tekni¤i

Uygun olmayan
örnekleme tek-
ni¤i kullan›lm›fl.

Uygun örnekle-
me tekni¤i kul-
lan›lm›fl fakat
uygulamada bü-
yük hatalar var.

Uygun örnekle-
me tekni¤i se-
çilmifl fakat uy-
gulamada küçük
hatalar var.

Uygun örnek-
lem tekni¤i se-
çilmifl ve uygu-
lamada hata
yok.

Veri Toplama

Gerekli bilgiyi
toplamak için
uygun olmayan
sorular sorul-
mufl.

Kapsam› temsil
edici çok az uy-
gun soru sorul-
mufl.

Sorular›n ço¤u
uygun ve ilgili
kapsam› temsil
edici sorulmufl.

Sorular›n tama-
m› gerekli bilgi-
yi toplamak için
uygun ve kapsa-
m› temsil edi-
yor.

‹statistiksel 

Analiz

Toplanan veriyi
betimlemeye ve
özetlemeye dö-
nük herhangi
bir giriflimde
bulunmam›fl.

Veriyi analiz et-
meye dönük gi-
riflim var fakat
uygun olmayan
analizler kulla-
n›lm›fl.

Uygun analizler
kullan›lm›fl fakat
analiz tamam-
lanmam›fl.

Verilerin analiz
edilmesinde ta-
mam›yla uygun
yöntemler hata-
s›z olarak kulla-
n›lm›fl.

Sonuçlar›n 

Yorumlanmas›

Sonuçlar yete-
rince iyi ifade
edilmemifl ve
tart›fl›lmam›fl.
Organize edil-
memifl ve anla-
fl›lmas› güç.

Sonuçlar baz›
önemli bilgileri
ifade ediyor fa-
kat fikirleri des-
teklemek için
iyi organize edil-
memifl. 

Sonuçlar önemli
bilgilerin ço¤u-
nu ifade ediyor.
Fikirleri destek-
liyor.

Sonuçlar, önem-
li bilgi ve ç›ka-
r›mlar› içeriyor.
Ç›kt›lara iliflkin
üst düzeyde
kestirimler ya-
p›lm›fl.

TOPLAM PUAN:






